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Results

*» Year of publication: 43.33% of the
publications have been published
within the last 3 years.

» Location: 43.33% in Europe - 23.33% in
North America - 23.33% in Oceania -
9.99% in Asia.

» Educational level: 59.99% primary
education - 6.66% secondary
education - 33.33% do not specify, or
base their study on a multiple/mixed
model of levels in basic education.

Conclusions

The review of the 30 selected articles has shown a
growing interest in this subject in the last decade,
mostly in Anglo-Saxon countries, although it is
widespread at international level, with a
predominant focus on primary education.

The need for training to enable teachers to give
and receive better quality feedback should also
be emphasised.

Most of these studies use and recommend the
use of an instrument to guide observation and/or
feedback practices, as well as more than three
cycles of observation to help sustain the practices
over time so as not to discourage their impact.

Future research could be based on identifying
changes in specific aspects of student
performance that are known to correlate with
student learning.

In the light of the data analysed, it can be
concluded that the review presented here fills
part of the gap in the scientific literature on the
benefits of peer feedback. Thus, it has been
shown that improvements in teaching practice
can be obtained from a collaborative, sysnmetrical
approach and through dialogical feedback.



